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Abstract

This study examined inclusive education’s stressors, impacts of stress, and coping strategies
among 185 teachers recruited through complete enumeration from selected public schools in
Mandaue City Division, Cebu, Philippines during the 2023-2024 school year. A descriptive-
correlational research design was utilized to investigate relationships between the variables.
Data was collected through a validated and structured questionnaire. Analysis of demographic
profiles revealed the majority of respondents were female, aged 31-40 years with 6-10 years of
experience. Over half were married. Most held some master's degree units, had received prior
inclusive education training, and reported awareness of policies pertaining to inclusion. Results
showed teachers experienced moderate overall stress from factors like workload, time
constraints, disruptive student behaviors, and insufficient resources. Stress manifested
occasionally as exhaustion, frustration, and feelings of being overwhelmed. Coping strategies
included discussing issues with colleagues/family and engaging in relaxing activities, but were
generally less utilized. Pearson r revealed a significant yet weak relationship between stressors
and coping strategies. However, the relationship between stress impacts and coping strategies
was non-significant. This suggests coping did not effectively mitigate detrimental stress effects.
Notably, neither relationship was strong, with stressors more consistently linked to coping than
impacts. These findings highlight the need for holistic teacher wellness programs in Mandaue
City Division, addressing diverse challenges through targeted interventions like improved
working conditions, adaptive skill-building, and various types of career-stage support. A multi-
factorial approach considering the local context is needed to strengthen the resilience and
retention of teachers within inclusive education long-term. The study validated the importance
of optimizing teacher mental health and well-being given inclusion demands through a
customized management plan. By systematically addressing educator needs, sustainability of
quality inclusive services can be supported.

Keywords: Special Education, Stressors, Impact of Stress, Coping Strategies, Inclusion
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1. Introduction

Inclusive education aimed to provide equitable learning opportunities for all students, including
those with disabilities or special education needs (Hernando-Malipot, 2023). However,
research has shown that implementing truly inclusive practices posed various challenges,
especially for frontline teachers in the Philippines (Alcosero et al., 2023; Llanos et al., 2024;
Bencito, 2023). While inclusive policies have addressed structural aspects, there remains a lack
of understanding on important human factors such as the impact of inclusion-related stress on
educators (Quirap, 2022). Prolonged exposure to stress without mitigation poses risks like
burnout, anxiety, and depression, which can negatively influence job satisfaction, teacher
effectiveness, and student outcomes (Rosco et al., 2021).

It is therefore important to explore inclusion-related stressors and identify effective coping
strategies among Filipino teachers (Nelson, 2021). Previous studies conducted in other contexts
point to the value of comprehending relationships between teacher stress, coping styles, and
well-being outcomes to tailor interventions promoting resilience (Aulén et al., 2021; Ozoemena
etal.,2021). Understanding these understudied aspects through a needs assessment of Mandaue
City Division inclusion teachers could offer meaningful perspectives on challenges faced and
support strengthening (Llanos et al., 2024) against the negative effects of stress at work.
Developing a comprehensive mental health and well-being management plan based on findings
has the potential to optimize conditions enabling diverse students and teachers alike to achieve
their fullest potential through a strengths-based, multi-level approach advancing truly inclusive
education (Vaidya & Casey, 2023).

In light of these considerations, the present study "Inclusive Teaching: Stressors, Impacts, and
Coping Strategies of Teachers in Public Schools" aimed to contribute new empirical insights
with practical applications through a descriptive correlational research design. By examining
stressors, impacts on well-being, and coping strategies, this investigation provided a foundation
for proposing evidence-driven support promoting the sustainability and quality of inclusion
through fostered teacher welfare and resilience over the long term.

2. Methods

2.1. Theoretical Framework
This study is anchored within Lazarus and Folkman's (1987) transactional theory of stress and
coping, which provides a robust theoretical foundation for understanding the stress process
experienced by inclusion teachers. Additionally, the study considered relevant legislative
measures, such as Republic Act 4670 and Republic Act 11713, which offer a legal framework
for supporting the needs of these educators, as depicted in Figure 1.

Lazarus and Folkman's (1987) transactional stress theory provided a robust framework for this
study's examination of inclusion teachers' stressors, impacts, and coping strategies. The theory
was used as a guide for analysis specific to the dynamic stress process through cognitive
appraisal, emotions, and coping responses to environmental demands over time (Woods et al.,
2023). Specifically, it evaluated the appraisal of challenges as threats or benign situations and
distinguished between problem-focused and emotion-focused coping styles for addressing
stressors directly or regulating emotional reactions.
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Republic Act 4670 “Magna
Carta for Public School

Transactional Theory of Teachers”
Stress and Coping
by Richard Lazarus and Susan Republic Act 11713 “Excellence
Folkman, 1987 in Teacher Education Act
(amended RA7784)”

Inclusive Teaching: Stressors, Impacts, and Coping Strategies

of Teachers in Public Schools

Mental Health and Well-Being Management Plan

Figure 1. Theoretical Framework of the Study
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Notably, this model aligned well with the study's aims of assessing inclusion teacher
experiences by evaluating stress factors, impacts experienced, and strategies utilized. More
importantly, it facilitated an in-depth investigation of these pivotal stress dimensions as an
interconnected, process-oriented phenomenon among educators navigating diverse classroom
demands. The nuanced transactional framework allowed for meaningful data collection and
interpretation of relationships between examined constructs (Lazarus & Folkman, 1987).
Furthermore, key Philippine laws established protective contexts through relevant directives
supporting educator rights and development shown to alleviate occupational-related
pressures. The Magna Carta for Public School Teachers (Republic Act 4670) mandated
continuing education and comprehensive health programs correlating to reduced stress (Ortan
et al., 2021), and the Excellence in Teacher Education Act (Republic Act 11713) addressed
preparation and financial factors tied to stress through expanded functions of the Teacher
Education Council and scholarship programs (Prendergast et al., 2021; Roeser et al., 2022).

2.2. TPO Model
This study was also guided by the Input-Process-Output (IPO) Model as depicted in Figure 2.
Utilizing a descriptive correlational approach, relationships between input, process, and output
regarding the stressors, impact of stress, and coping strategies at Mandaue City Division were
examined.
2.2.1. Input. Teacher demographics, stressors, impact of stress, and coping strategies
comprised important input domains. Measuring these multi-dimensional factors
through survey items furnished valuable contextual and attitudinal data. Background
characteristics and perceptual framework served as important controls.
2.2.2. Process. Ethical clearance approval initiated the systematic methodology.
Complete enumeration recruited all inclusion teachers to participate. A validated
questionnaire then collected response data. Statistical software conducted descriptive
and inferential analyses. Correlational techniques revealed interrelationships guiding
proposed enhancements.
2.2.3. Output. Directly addressing research questions and hypotheses, a Teacher
Mental Health and Well-Being Management Plan was recommended. This evidence-
driven proposal aimed to optimize engagement, resilience, and continued service by
recommending tailored initiatives strengthening significant determinants. Strategies
and scheduled activities targeted modifiable antecedents shown to drive outcomes over
the long term. Intended changes and evaluative indicators aligned research utilization
with fostering inclusion teacher welfare through focused commitment and multi-level
support.
Utilizing the TPO framework provided a structured process for comprehending input variables,
methodically analyzing interconnections through the process, and developing a practical output
yet systematically designed solution to enhance teacher experiences in Mandaue City
Division’s inclusive education settings based on conclusions from the needs assessment.
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Figure 2. Flow of the Study
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2.3. Design

The study utilized a descriptive correlational approach to examine the relationships between
inclusion teachers’ stressors, impact of stress, and coping strategies. Descriptive correlational
is suitable for this study as it allows the researcher to describe the characteristics of the
population and determine the association between variables (Salendab, 2023).

A total of 185 respondents were recruited using a complete enumeration, due to its members’
small population. Complete enumeration allowed the researcher to obtain data from all
inclusion teachers in the selected schools within Mandaue City Division, helping to provide a
more comprehensive analysis of the relationships between variables.

Data were then collected using an adapted and validated structured survey, and adhering to the
three-stage gathering procedures: preliminary stage which involved securing relevant
approvals from authorities through official transmittals; data gathering stage which involved
survey questionnaire distribution to and retrieval of responses from the respondents; and post
data gathering stage which gathered data were organized, tabulated, analyzed, and interpreted
using appropriate statistical methods and tools.

Before distribution, the adapted survey questionnaire was reviewed by experts for content and
face validity. An online survey questionnaire with similar content prepared through Google
Forms was likewise made available for respondents who were not physically present on the
site. Then, respondents answered the survey voluntarily and anonymously.

Moreover, the data gathered from the returned questionnaires were encoded and analyzed using
descriptive and inferential statistics in the IBM Statistical Package for Social Sciences (SPSS).
Frequency counts and percentages comprised the descriptive analysis of teacher demographics.
The Pearson r correlation coefficient was used to determine the relationship between stressors,
impact of stress, and coping strategies. Results were then analyzed and interpreted to address
each research question and hypothesis.

3. Results

3.1. Profile of the Respondents

The profile of respondents showed that most teachers were female between 31-40 years old,
with the majority being married and having undertaken graduate master's units. While
experience levels varied, most had 6-10 years of experience. Additionally, the vast majority
received training in inclusive education and reported awareness of related principles.

3.2. Stressor, Impact, and Coping Strategies
The descriptive analysis uncovered notable insights. Regarding stressors, teachers reported an
overall moderate stress level induced by various workplace factors. Intrinsic demands like
excessive workload and insufficient time to complete tasks, as well as extrinsic constraints
including disruptive student behaviors such as impoliteness, rudeness, loudness and noise-
induced moderate stress.

Regarding impacts, stress effects were experienced sometimes on average. Feelings of
occasional exhaustion, frustration, and feeling overwhelmed from intrinsic job demands
appeared most common, though still at a moderate frequency.
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Examining coping strategies utilization showed adaptive applications were generally less
utilized on the whole. However, a few strategies emerged as modestly employed, including
organizing time and setting priorities, restructuring personal/professional expectations or goals,
discussing issues with colleagues, as well as taking courses and workshops to improve skills.
Notably, prevalent stressors arose from both intrinsic and extrinsic sources, necessitating
alleviation. Impacts occurred sometimes, predominantly linked to intrinsic demands.
Meanwhile, coping approaches remained moderately underutilized overall despite a few
strategically employed techniques.

3.3. Significant relationships between Stress - Coping Strategies, and Impact of Stress -
Coping Strategies

Hypothesis testing generated noteworthy insights. Regarding the relationship between stressors
experienced and coping strategies employed, a Pearson's r revealed a negligible positive
correlation (r=0.161, p=0.028). Thus, the null hypothesis was rejected, indicating a statistically
significant albeit weak relationship. In contrast, when examining the association between
impacts of stress and coping strategies utilized, results showed a negligible positive correlation
(r=0.092, p=0.213). Given the p-value exceeded the significance threshold, the null hypothesis
was not rejected, suggesting no significant relationship.

Notably, while neither relationship was strong, stressors appeared somewhat more consistently
linked to coping approaches than stress impacts. This nuanced finding aligned with literature
noting associations depend on contextual influences, as relationships varied in presence and
magnitude (Dailey et al, 2023; Jakubowski & Sitko-Dominik, 2021; Soncini et al., 2021).
Regardless, implications from both analyses reinforced targeting adaptive coping applications
as integral to fostering resilience against persistent role demands. Well-designed interventions
centered on building capacity to manage stress hold promise for cultivating supportive
environments empowering all members of the educational community to achieve their fullest
potential through sustained mental wellness and professional competence over the long term.

4. Discussion and Conclusion
4.1. Discussion

4.1.1. The Problem

The study aimed to examine inclusive teaching: stressors, impact of stress, and coping
strategies of teachers in public schools during the school year 2023-2024 as the basis for a
proposed Mental Health and Well-Being Management Plan. Specifically, the study sought to
answer the following questions:
4.1.1.1. What is the profile of respondents in terms of:

4.1.1.1.1. age and gender,

4.1.1.1.2. marital status,

4.1.1.1.3. highest educational attainment,

4.1.1.1.4. length of service,

4.1.1.1.5. training in inclusive education, and
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4.1.1.1.6. awareness of current inclusive policies?

4.1.1.2. To what extent do the respondents experience stress in handling inclusive
classes?

4.1.1.3. What is the extent of the effects of stress to the respondents who are handling
inclusive classes?

4.1.1.4. To what extent do the respondents utilize the coping strategies to overcome the
stress they experience in handling inclusive classes?

4.1.1.5. Is there a significant relationship between the:
4.1.1.5.1. stress and coping mechanism of the respondents,
4.1.1.5.2. effects of stress and coping strategies of the respondents?

4.1.2. Profile of the Respondents
The profile of the teacher respondents provided valuable insights into their demographic
characteristics, educational qualifications, experience levels, training backgrounds, and
awareness of inclusion.

4.1.2.1. Age and Gender
The data on the age and gender distribution of the respondents, as presented in Table 1,
provided valuable insights into the demographic composition of the teachers handling inclusive
classes.

Table 1
Age and Gender of the Respondents
Age (in years) Female Male Total
f % f % f %
51 and above 14 7.57 3 1.62 17 9.19
41-50 37 20.00 5 2.70 42 22.70
31-40 75 40.54 10 541 85 45.95
21-30 32 17.30 9 4.86 41 22.16
Total IS8 8541 27 1459 185 100.00

A majority were between 31-40 years old, indicating relatively experienced teachers. Females
heavily dominated at around 85.41%, consistently with the profession attracting more women.
17 teachers comprising of 9.19% were aged 51+, suggesting a small portion of the respondents
were near-retirement.

A study in Australia found female educators in mid-career reported highest stress levels,
indicating a need for supportive programs aiding work-life management (Robinson, 2022).
Mifsud (2023) also noted initiatives benefiting teachers at various career phases strengthened
inclusion policy implementation and teacher retention over time. Similarly, other research
linked married women's job permanence in human services to accommodations enabling work -
family integration (Kossek & Lee, 2021).
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By considering the age and gender dynamics of the teaching staff, the management plan can
better address the diverse needs and challenges faced by the educators, ultimately supporting
their well-being and the effective implementation of inclusive practices.

4.1.2.2. Marital Status
The data presented in Table 2 provided insights into the marital status distribution of the
respondents, which is an important factor to consider in the context of inclusive teaching
practices.

Table 2
Marital Status of the Respondents
Marital Status f %

Single 58 31.35
Married 120 64.86

Separated 6 3.24

Widower 1 0.54
Total 185 100.00

The high percentage of married respondents likely implied family responsibilities that could
have contributed to stress levels. Historically, the teaching profession has skewed towards
married female workers, a demographic still reflected here. A proposed mental health plan
needed strategies to support work-life harmony for married staff.

Flexi-time or stress leave may have prevented burnout from competing priorities. Likewise,
single or bereaved teachers could have benefited from collegial social activities to ease
professional pressure.

Previous studies had found marriage buffered some workplace stressors (Peng et al., 2022).
Furthermore, Kossek & Lee (2021) also noted initiatives enabling better work-family
integration aided retention, especially for married women in helping roles. Similarly,
mentorship assisted newly single or widowed staff address changes (Baroudi, 2022).

By considering the diverse personal situations of the teachers, as highlighted by the marital
status data, the management plan could have been strengthened to promote staff wellness and
inclusion. A nuanced understanding of the demographic realities would have informed the
design of more targeted interventions to support the teachers effectively.

4.1.2.3. Highest Educational Attainment
The data presented in Table 3 provided insights into the highest educational attainment of the
respondents, which is an important factor to consider in the context of inclusive teaching
practices.

Table 3
Highest Educational Attainment of the Respondents

Educational Attainment f %
Doctorate Degree 7 3.78
With Doctorate Units 8 432
Master’s Graduate 18 9.73
With Master’s Units 129 69.73
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Bachelor’s Degree 23 12.43
Total 185 100.00

Consequently, this indicated a dedication to ongoing learning. The plan potentially could have
considered subsidizing degree coursework to motivate further qualification uptake.
Recognition of current efforts encouraged future skills development critical to quality teaching
over the lengthy reform period.

Research associated higher qualifications with more positive inclusion perspectives
(Savolainen et al., 2022). Similarly, continuous learning opportunities also aided special
educators' self-efficacy and retention (Gailey-Burdine, 2021). Facilitating accessible, skills-
based training sustained competent, confident workforces.

By advocating accessible qualification pathways, educators felt empowered and establishments
retained valuable staff steering transformation forward. Proactively cultivating talent-
optimized individual capacities and systemic longevity. A study in Taiwan likewise found
ongoing competency training mediated stress when teachers felt equipped for challenges (Liu
et al., 2022).

4.1.2.4. Length of Service
The data presented in Table 4 provided insights into the length of service of the respondents,
which is an important factor to consider in the context of inclusive teaching practices.

Table 4
Length of Service of the Respondents
Lenth of Service £ o,
(in years)

16 and above 29 15.68
11-15 33 17.84

6-10 68 36.76

1-5 38 20.54

Less than one year 17 9.19
Total 185 100.00

This spectrum of experience levels underscores the evolving complexity of teachers' roles over
time. Those with 6-15 years have largely transitioned out of novice stages yet still have several
years left in their careers. Supporting this mid-career group is paramount for retention.

The mental health plan should adopt a phase-sensitive approach. Early-career workshops could
build confidence through demonstration classrooms and communities of practice. Mid-career
staff may value enrichment seminars and leadership opportunities to revitalize motivation.
Mentorship circles allow seasoned teachers to prevent burnout through peer counseling.

Prior research confirms experience diversifies support needs (Ryan et al., 2022). Tailored
programs promoting professional growth at all stages help satisfied, stable workforces
(Groenewald et al., 2023).
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4.1.2.5. Training in Inclusive Education
The data presented in Table 5 provided insights into the respondents' training in inclusive
education, which is a crucial factor in the successful implementation of inclusive practices.

Table 5
Respondents’ Training in Inclusive Education
Training in Inclusive 0
Education f &
With Training 155 83.78
No Training 30 16.22
Total 185 100.00

This signified that most teachers working with students with special needs had undergone
inclusive education coursework or professional development opportunities. Such findings
corresponded with government efforts to equip all teachers with basic competencies in teaching
diverse learners through reforms like Philippine Professional Standards for Teachers, Enhanced
Basic Education Act of 2013, and recently Inclusive Education Act.

Given that inclusive teaching experience takes time to fully apply learnings, providing refresher
trainings or advanced workshops for those with prior exposure could potentially help bolster
their knowledge and skills as practices evolve. Furthermore, intensive mentoring may aid the
single untrained respondent acclimate into their inclusive role.

Preceding studies affirmed high-quality training promoted positive attitudes toward inclusion
(Yu & Cho, 2022; Love & Horn, 2021). Therefore, continuing to invest in ongoing training as
needs and policies change was vital to empower teachers and fortify their mental health over
the long run.

4.1.2.6. Awareness of Inclusive Education
The data presented in Table 6 provided insights into the respondents' awareness of inclusive
education, which is a crucial factor in the successful implementation of inclusive practices.

Table 6
Respondents’ Awareness of Inclusive Education
Awareness of Inclusive £ o
Education °
With Awareness 171 92.43
No Awareness 14 7.57
Total 185 100.00

This implied most teachers were conscious of inclusion but progress was still needed school-
wide. Occasional gaps threatened inconsistent support and could raise stress levels.
Recognizing this helped identify orientation as an area of focus.

Previous research correlated awareness, knowledge and positive attitudes with successful
inclusion outcomes (Alzyoudi et al., 2021; Reina et al., 2021). In contrast, limited awareness
was also tied to increased stress and reluctance regarding practices (Lyra et al., 2023; Marq
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& Melero-Aguilar, 2022). Nearly universal but incomplete consciousness highlighted the need
for sustained engagement. Hence, analyzing past awareness provided basis for recommending
ongoing orientation as part of the Management Plan, to further strengthen practices and
minimize stressors.

4.1.3. Stressors while Handling Inclusive Education

The data presented in Table 7 provided insights into the respondents’ stressors while handling
inclusive classes. The key findings are as follows: Most indicators fell under moderately or
quite stressful, with insufficient time, workload, noisy students and inadequate resources as top
stressors. Overall stress was moderately high. This implied inclusive teaching took a serious
toll on wellness. Factors like time constraints, workload demands and lack of support likely
contributed most to stress levels.

Consequently, high stress could have negatively impacted performance and health, affecting
research goals. Addressing identified stress factors became crucial for the Mental Health Plan
to lower educators' burden and ensure sustainability of inclusive services.

Table 7
Respondents' stressors while handling inclusive classes
S/N  Indicators WM Verbal Description
In general, how stressful do you find being a
1 teacher 3.21 Moderately Stressful
dealing with students with special needs?
2 Loud, noisy students 3.48 Quite Stressful
3 Poor career opportunities 3.11 Moderately Stressful
4 Not enough time allotted to do the work 3.47 Quite Stressful
5 Inadequate disciplinary policy of the school 3.10 Moderately Stressful
5 Participatign in [EP (Individualized educational 278 Moderately Stressful
plan) meetings about students
7 Students impolite or rude behavior 3.69 Quite Stressful
8 Inadequate salary 3.61 Quite Stressful
9 Too much work to do 3.83 Quite Stressful
Attitudes and behavior of school principal or
10 head 2.92 Moderately Stressful
of the special education department in school
1 Responsibility‘ for the students' 599 Moderately Stressful
progress/learning
Writing and on-going evaluation of IEPs for
12 students for students with special needs 2.99 Moderately Stressful
[paperwork]
13 Low status of the teaching profession 3.00 Moderately Stressful
14 Poorly motivated students 3.27 Moderately Stressful
15 Lack of recognition for good teaching 2.93 Moderately Stressful
16 Dealing with the parents of students 2.89 Moderately Stressful
17 Constant monitoring of the students” behavior ~ 2.91 Moderately Stressfu
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13 Inadequate equipment and instructional 338 Moderately Stressful
materials

19 Demands on after-school time 3.33 Moderately Stressful

20 Lack of effective consultation and assistance 3.16 Moderately Stressful

21 Students' defiance of teacher authority 3.28 Moderately Stressful

2 Attitudes and behawor of other )36 Moderately Stressful
teachers/professionals

3 Havmg to punish students or use aversive 279 Moderately Stressful
techniques

24 Lack of participation in decision-making 2.84 Moderately Stressful
Large number of students that lack of time to

25 spend with individual kids 3.25 Moderately Stressful

26 Evaluation by principals or supervisors 3.10 Moderately Stressful

27 Threat of aggression/physical harm 3.17 Moderately Stressful

28 Lack of appreciation from your students 2.59 Mildly Stressful

29 Igr(l)ﬁ;hty to meet your personal or professional 3.04 Moderately Stressful

30 Lack of fun or enjoyment involved in teaching  2.76 Moderately Stressful

. Moderately
Aggregate Weighted Mean 3.12 Stressful

Legend: 4.21-5.00-Extremely Stressful; 3.41-4.20-Quite Stressful; 2.61-3.40-Moderately Stressful; 1.81-
2.60-Mildly Stressful;1.00-1.80-Not at all Stressful

Previous research similarly discovered workload, time pressure, student behavior and
insufficient assistance as primary stressors (Antoniou et al., 2023; Nwoko et al., 2023). Related
studies observed connections between such stressors and decreased efficacy, burnout and poor
instruction over time if unaddressed (Reeves et al., 2024; Sokal & Trudel, 2023). Considering
these supported that addressing stress factors was vital.

4.1.4. Impact of Stress

The data presented in Table 8 provided insights into the extent of the effects of stress on the
respondents who were handling inclusive classes. The key findings are as follows: Impact of
stress, with most indicators falling under "sometimes" or "once in a while", and feeling
exhausted, frustrated, overwhelmed occurring more regularly.

Table 8
Impact of stress on the respondents who are handling inclusive classes
S/N Indicators WM  Verbal Description
1 How often do you feel exhausted? 3.44 Sometimes
2 How often do you feel frustrated? 3.21 Sometimes
3 How then do you feel angry from the students having special 275 Sometimes
educational needs?
4 How often do you feel depressed/ sad? 2.84 Sometimes
5 How often do you feel nervous/ anxious? 2.72 Sometimes
6 How often do you have headaches? 2.96 Sometimes
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7 How often do you feel your heart beating fast? 2.70 Sometimes
8 How often do you feel unable to cope? 2.66 Sometimes
9 How often do you get an upset stomach? 2.39 Once in a While
10 How often do you feel irritable? 2.78 Sometimes
11 How often do you feel guilty about not doing enough? 3.03 Sometimes
12 How often do you feel tearful? 2.70 Sometimes

How often do you feel like quitting teaching student having
special educational needs?

14 How often do you feel distant from students having special needs?  2.35 Once in a While
How often do you feel unsuccessful about teaching students

13 2.52 Once in a While

15 . . 2.75 Sometimes
having special needs?
16 How often do you feel bored by your work? 2.49 Once in a While
17 How often do you feel overwhelmed by your work? 3.29 Sometimes
18 Ef??v often does school stress carry over to other aspects of your 314 Sometimes
Aggregate Weighted Mean 2.82 Sometimes

Legend: 5.17-6.00-Almost Always 4.33-5.16-Very Often; 3.50-4.32-Often; 2.67-3.49-Sometimes; 1.83-2.66-Once in a
while; 1.00-1.82-Hardly ever

This implied inclusive teaching took a considerable emotional toll, with factors like exhaustion,
frustration and feeling overwhelmed from work surfacing more frequently. If left unaddressed,
long-term stress effects could progressively deteriorate well-being over time. Considering these
implications aimed to improve conditions overall consistent with research objectives of
supporting educators and sustaining quality inclusion.

Prior studies found associations between stress effects such as emotional exhaustion,
depressive symptoms, and physical complaints among inclusive teachers (Agyapong et al.,
2022; Zhang et al., 2022). Perpetual stress without mitigation could potentially lead to serious
issues like burnout (Juarez & Becton, 2024). Reducing stress effects formed an important
component of the wellness plan to sustainably support educators long-term.

4.1.5. Coping Strategies Utilized
The data presented in Table 9 provided insights into the extent to which the respondents utilized
various coping strategies to overcome the stress they experienced in handling inclusive classes.

Table 9
Respondents reported coping strategies to overcome the stress they experience in
handling inclusive classes

S/N Indicators WM Verbal Description
1 Discussing problems with professional colleagues 2.88 Utilized
2 Discussing problems with personal friends and family 2.81 Utilized
3 Leaving the school problems at school 2.51 Utilized
4 Taking courses and workshops to improve skill 2.83 Utilized
5 Organizing your time and setting priorities 3.17 Utilized
6  Doing relaxing activities [hobby] 2.84 Utilized
7  Taking a nap; forgetting it; walk away for awhile 2.71 Utilized
8  Taking a day off 2.56 Utilized
9 Restructuring to improve personal/professional expectations or 591 Utilized

goals
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10  Walking/jogging/maintaining diet and exercise 2.50 Utilized
11 Drinking coffee and energy drinks 2.44 Less Utilized

Using substances or prescribed medication (alcohol, drugs,

12 anti-depressants, anti-anxiety, stimulants etc...) 1.45 Not Utilized
13 Gain or loss of appetite (eating more or eating less) 2.15 Less Utilized
14 Smoking cigarettes 1.16 Not Utilized
15 Getting professional counseling or therapy 1.35 Not Utilized

Aggregate Weighted Mean 2.42 Less Utilized

Legend: 3.25-4.00-Highly Utilized; 2.50-3.24-Utilized; 1.75-2.49-Less Utilized; 1.00-1.74-Not Utilized

Respondents had utilized various coping strategies for stress according to 15 indicators. The
aggregate weighted mean of 2.42 indicated strategies were generally "less utilized." Only
discussing problems with colleagues and setting priorities attained higher ratings of "utilized"
or "highly utilized," suggesting reliance on intrinsic techniques over external supports.
Consequently, this implied limited reliance on adaptive strategies to effectively manage
distress.

Without sufficient use of evidence-based coping approaches, stress risks remained
inadequately addressed, jeopardizing well-being, performance, and commitment long-term as
demands persisted. This reinforced training on effective techniques within management plans.
Previous research found underutilization of problem-solving coping associated with decreased
well-being (Rettig, 2023; Brannon & Clark, 2023). Similarly, studies linked avoidance
strategies to poorer outcomes versus approach methods (Wang et al., 2022). Supporting
adaptive applications strengthened individual welfare and systemic continuity over time.

The implications were that proposed plans urgently required skill-building to foster reliable
coping applications countering occupational strain. Empowering educators with contextually
relevant self-care toolkits potentially optimized efficacy and retention throughout reforms'
extensive duration and scope.

4.1.6. Test of Relationship between the Stress and Coping Strategies
The results presented in Table 11 tested the relationship between the stress experienced by the
teachers and their coping strategies using the Pearson r correlation coefficient.

Table 10
Test of Relationship between the stress and coping strategies of the respondents
Variables r-value Strength of p-value  Decision Remarks
Correlation
Stress and Cop e 0.161%* Negl%g:lble 0.028 Reject Ho  Significant
Strategies Positive

*significant at p<0.05 (two-tailed)

The r-value was 0.161, which suggested a negligible positive relationship. Consequently, the
p-value was 0.028. Since this value was less than the level of significance value of 0.05, the
null hypothesis was accepted. Based on the p-value being less than 0.05, the null hypothesi
that there was no significant relationship between stress and coping strategies was rejec
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Therefore, there was a significant relationship between the stress experienced by teachers and
the coping strategies they utilized.

Previous studies had found significant relationships between teacher stress and coping. For
example, Candeias et al. (2021) and Ansley et al. (2021) found adaptive coping strategies
significantly reduced inclusion teacher stress. The current significant findings were consistent
with previous research that found relationships.

The test of the relationship between stress and coping strategies among the respondents
revealed a significant, albeit negligible, positive correlation. This suggests that as teachers
experience higher levels of stress, they tend to utilize coping strategies to a greater extent,
though the relationship is not strong enough to have a significant impact on their overall well-
being. The findings are consistent with previous research, which has found that adaptive coping
strategies can significantly reduce inclusion teacher stress. However, the non-significant
relationship between the effects of stress and coping strategies indicates that the teachers'
coping mechanisms may not be effectively mitigating the negative impacts of stress. This
highlights the need for comprehensive teacher training and support programs that address the
unique challenges faced by educators in inclusive settings, including the development of more
effective coping strategies to manage stress and promote long-term well-being.

4.1.7. Test of Relationship between the Effects of Stress and Coping Strategies

The results presented in Table 11 tested the relationship between the effects of stress
experienced by the teachers and their utilization of coping strategies using the Pearson r
correlation coefficient.

Table 11
Test of Relationship between impact of stress and coping strategies of the respondents
Variables r-value Strength of p-value  Decision Remarks
Correlation
Effects of Stress .
and Coping 0.092 Negl%g.lble 0.213 DO not Not Significant
. Positive reject Ho
Strategies

*significant at p<0.05 (two-tailed)

As reflected in Table 11, the computed r-value is 0.092, indicating a negligible positive
correlation. The p-value is 0.213 which is higher than the 0.05 level of significance. Since the
p-value of 0.213 is higher than 0.05, we do not reject the null hypothesis.
Based on the p-value and decision, we found that there is no significant relationship between
the effects of stress experienced by teachers and their utilization of coping strategies.
A previous study by Amata (2022) also found a non-significant relationship between stress
effects and coping. The current findings were consistent with Amata (2022), who similarly
stated a non-significant relationship between these variables.

The test of the relationship between the effects of stress and coping strategies among the
respondents revealed a non-significant, negligible positive correlation, indicating that the
negative impacts of stress experienced by teachers, such as emotional exhaustion and burnout,
are not significantly influenced by their utilization of coping strategies. This suggests that t
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teachers' current coping mechanisms may not be effectively mitigating the detrimental effects
of stress, highlighting the need for the development and implementation of more
comprehensive and targeted support systems to address teacher well-being in inclusive
education settings. The findings underscore the importance of a holistic approach that considers
not only coping strategies but also other factors like job satisfaction, work-life balance, and
professional development, in order to effectively support teachers and promote their long-term
resilience and success in inclusive classrooms.

4.2. Conclusion

The study provided valuable insights into inclusion teachers' profiles, stressors, impacts, coping
strategies, and the relationships between stress-coping and impacts of stress-coping at selected
schools in Mandaue City Division, Cebu, Philippines. Consequently, several notable
conclusions can be drawn:

Firstly, the teacher population was predominantly female, married, and had master’s units with
middle-career teaching experience. They were mostly trained in inclusion and were aware of
inclusion policies. However, stress levels among these educators remained moderately high.
Key stressors included workload, time pressures, student behavior and lack of support specific
to the local context.

Secondly, stress impacts like exhaustion and frustration occurred sometimes for teachers
handling inclusive classrooms. Impacts highlighted the negative effect of persistent strain.
Moreover, while some coping strategies were utilized to deal with pressures, overall application
across the Mandaue City Division was limited.

Furthermore, a significant but weak correlation was found between stress and coping strategies,
suggesting coping increased with stress levels for these teachers. However, the relationship
between stress impacts and coping strategies was non-significant, indicating coping did not
effectively mitigate detrimental stress effects in this population.

Remarkably, these findings highlight the need for more comprehensive, region-specific teacher
mental health and well-being programs in Mandaue City Division. These programs need to
address the diverse, local challenges inclusion teachers face through targeted interventions like
improved working conditions, adaptive skill-building, and various types of tailored support
over the teachers’ careers and tenure, and to strengthen long-term resilience and retention while
they provide quality inclusive education services.
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